TALKING TEACHING
Exploring teaching and learning at Ark Globe Academy

April 2017 - Issue - 1

Welcome to the
first issue of
Talking Teaching

Things I’ve tried in my classroom…
Building a culture of reward has incentivised
learning in my classroom
Lloyd Edwards – Teacher of P.E.
I currently have a year 10 GCSE P.E. theory
class which I truly love teaching. I put this
down to my passion for classroom teaching
(in the winter), but more so the enjoyment I
see on my year 10 pupils’ faces as they learn
something new about sports science. Like
most classes I have ‘characters’ who, on some
occasions, try to wrestle the control of the
lesson away from me. However, I now have
implemented a system which I think helps
me deal with behaviour in a more personal
and positive manner, rather than just issuing
‘G-Points’ and ‘C-Points.’ Whilst I continue to
use these in my lesson, I now display to pupils
(via the whiteboard) a system that allows
them to earn a postcard home.
Pupils’ names are written on the board in
the ‘G-Point’s column.’This is the beginning of
their journey to home stardom via a postcard.
For exceptional answers or attempts at work
and group discussions, pupils can achieve a star.
A total of three stars earned throughout that
lesson will result in a postcard being sent home.
At first, I considered this to be a nice gesture to
show pupils that I valued their efforts and hard
work in my lesson, but now it has taken on a
deeper meaning within our class.
Many students have told me anecdotes
about the pride this elicits from parents and
guardians. This is especially the case with
some of the ‘characters’, lower ability students
and quieter pupils within my class. Another
piece of feedback that I have received, from
parents this time, is the increased dialogue
about P.E. they now have with their child,
as well as about school life at Ark Globe
Academy in general. Moreover, parents
and guardians now definitely believe that
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their children feel a greater sense of pride,
recognition and achievement. This in turn
positively reinforces the view that teachers
at Ark Globe Academy are doing their all to
help students achieve their high aspirations.
Since implementing this reward system,
the climate for learning has most certainly
improved with students actively looking to
step out of their comfort zone and stretch
themselves in a public forum. In addition,
it has created a space in which mistakes
may be more common, but this is seen as a
positive and natural occurrence within their
educational journey.
I pass the ownership of this system over
to the pupils as much as I can. In most lessons
a pupil is given the responsibility of writing up
the ‘G-Points’ and stars on the board. It also
provides a visual representation to the class
and me of who is striving to succeed and
engage in our lesson. If a student is on three
stars, but does not uphold the school’s values,
then they can lose their stars resulting in a
moment of self-reflection using the culture
pyramid to help them. As the system has
developed, I have increased the expectations
from the pupils in relation to the standard
of answer that I require in order for them to
receive ‘G-Points’ or a star.
Finally, at the end of the half-term a raffle
is comprised of all students who have earned
a postcard home. Using this system ensures
that pupils understand that each lesson is
a chance to earn a postcard home, and
ultimately win come the end of that half-term.
Pupils, as a result, do not become discouraged
from this reward system if they have had a
poor start to the half-term.

This will be a regular newsletter
here at Ark Globe Academy
that aims to capture ideas
around teaching and learning,
shares best practice and provides
a forum that can help stimulate
discussion about all things
education. We hope you gain
an insight into the thinking
behind the teaching.
The Teaching
and Learning Team at
Ark Globe Academy
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Inside the
classroom

A student’s perspective
Rose Vargas – Year 10 student

“Class discussions will always
help us and expand our
intelligence, even in times
that we’re most stuck.”
Imagine a whole class sitting dumbfounded
and stuck for ideas. An essay to write in
ten minutes, but we have no idea what to
prepare. So we students do what we do
best. Procrastinate. Our lack of preparation
is exposed. We stare helplessly, crying for
help from anyone, but we need never cry
for help in Miss Dhesi’s History classroom.
I can clearly remember a moment in
history when our class was completely lost.
So Miss Dhesi had a brilliant idea. She put a
statement up“Did the Vikings migrate to Britain for
power or for resources?”
She asked those who thought ‘power’ to
put their thumbs up and those who thought
‘resources’ to have their thumbs down. Then
members of the class stated their reason for
their opinion. When a person was speaking,
we sat, listened and took notes. By the time
our class discussion was over, we had a full
page of notes. They were gleaming at us,
reassuring us, telling us that we were going
to get through confidently.
When our results arrived, we realised
how much that class discussion helped us.
From then on, Miss Dhesi continued class
discussions as a revision tool. When the
final assessment came, we were prepared.
Our judgments and opinions, all dancing
in our happy minds, ready to conquer the
obstacles of the exam. Our essays have
improved; our passion for History has
grown.
If there is one thing I take from Miss
Dhesi’s lessons, it’s that class discussion will
helps us expand our intelligence, especially
when we’re most stuck. Even in those
moments when we’re hyperventilating
with stress and procrastinating instead of
preparing. Even during the times when we
think we already know everything. Class
discussions always help. And we have Miss
Dhesi to thank for that.

TalkingTeaching issue - Fri 27 APRIL 2017.indd 2

How can we really gauge the
extent of our students’ understanding
through questioning?
Will Whitehouse – Assistant Principal: Humanities
“Questioning is like picking a lock. It takes
experience and a steady, precise hand to
coax the desired response from the students’
minds.”
I think we would all agree that questioning
is key to any successful teachers’ practice. It
informs our understanding of student progress,
helps direct a lesson towards the learning
objective and can provide a useful springboard
for student thinking and discussion.
Questioning is like picking a lock. It takes
experience and a steady, precise hand to coax
the desired response from the students’ minds.
Use the wrong word, phrase or tone in the
wrong place and it is likely that you will have
to start again. If the purpose of our question
is to discover the level of our students’
understanding, then the type or wording of the
question that we use really will determine how
well we can assess each individual student’s
progress in the topic that we are teaching.
So what are the potential pitfalls that we
can fall into when attempting to question to
assess understanding? I have coined the first
mistake ‘Playing to the crowd’ which is trying
to impress on others how much our students
know by asking questions that we know they
will answer well. We all want to show that our
lessons are successful; both to our colleagues,
ourselves and our students, but occasionally
this can mean we attempt to demonstrate that
our students understand a topic when really
their level of understanding is superficial at
best. Asking difficult questions to our most able
students will likely show an outside observer
that the students have learned something
and their prompt response will make you feel
better, but have you learnt anything that you
didn’t already know? A solution to this would
be to use class data and assessment to inform
whom you question and ensure you ask a
range of students questions every lesson, even
if this means that you do not get the instant
response that you desire.
But what questions to ask? During my
training year, there was a mantra that we
should use different types of questions for

different abilities of students. Weaker students
could be asked closed ‘what’ type questions,
whilst students that are more able should
tackle more difficult, open ‘why’ type questions.
This was designed to be a way that we could
differentiate our lessons easily and with little
effort, so naturally my fellow trainees and I all
began doing this in every lesson. It was only
when I had been teaching for a couple of years
that I realised that this method has a serious
yet familiar fallacy; it will tell us nothing aside
from what we already know. To overcome this
I have begun to think of questioning different
abilities of students like taking a lift versus
taking the stairs. Our more able students may
be able to take the lift up to the more difficult
questions straight away, where they can be
questioned further to test their understanding.
Students with low prior attainment may
require the ‘stairs’ approach, where questioning
begins with closed, leading questions, but then
progresses to more developed open questions
once a level of understanding is recognised
by the teacher, and possibly the student
themselves. With this approach, questioning
serves not only to inform your awareness
of student progress, but also helps further
students understanding by ‘connecting the
mental dots’ in their minds to create genuine
understanding.
A key thing to remember when it comes
to questioning is to think of yourself as a
detective; don’t take the first response from
a student and leave it at that. Always try and
ask a follow up question to stretch their
understanding and your appreciation of their
ability. Delve that little bit deeper and you
could uncover misconceptions or hidden
understanding that you could then share
with the rest of the class or use to frame
a discussion. Very few of us have Sherlock
Holmes’ powers of deduction. Most of us have
to rely on asking the right series of questions
to find out what we need to know and unlock
the ‘true’ nature of our students understanding.
we need to know and unlock the ‘true’ nature
of our students understanding.
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‘Stop and Jot’- Increasing students’
stamina for writing
Connie McKimm – Teacher of English
‘There is nothing to writing. All you do is sit
down at a typewriter and bleed’. So wrote
Ernest Hemingway, and in my first term and
a half as an English teacher I have often heard
this same sentiment of abject despair and
frustration from my Year 10 pupils. Increasingly,
I have found that the greatest barrier to
success at GCSE for our pupils is their lack
of confidence in their own writing skills. This
was most notably manifested in my class’s
performance in their November mock exam:
although many of them did extremely well
in the paper, others refused even to write
a single word on some questions. This has
left me with a lingering question: how can I
instil my pupils with confidence in their own
writing skills?
Research almost unanimously concludes
that boys’ progress in writing massively lags
behind that of girls, and this is extremely true
of my Year 10 class. Ralph Fletcher suggests
that boys in literacy are ‘turned off. Checked
out. Disengaged. Disenfranchised’ (2006).
Smith and Wilhelm agree, arguing that boys
are in dire need of attention in literacy
lessons as they take longer to learn to read
than girls; provide lower estimations of their
own reading abilities than girls; boys read less
than girls (2002). These alarming ideas only
reiterate the notion that our boys need more,
or differentiated, help in writing.
Thankfully, CPD at Ark Globe Academy
has fed me many answers to the question of
how to better engage boys in literacy. I have
been able to implement multiple strategies
within my Year 10 classroom to gift my
pupils with more ‘writing road miles’. These
strategies have more often than not been
lifted straight from Thursday morning briefings
– seemingly the imbibing of much coffee
and croissants has enabled me to embed
more literacy strategies into lessons. This has
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been particularly true of the ‘Stop and Jot’
strategy explained to us by Matt Simpson
(Assistant Principal: Communications). This
involves pre-planned questions embedded
throughout a text at which pupils must ‘stop’
and ‘jot’ an answer in silence for two minutes.
My Year 10s are now so familiar (and some
even fond?!) of this activity that they now
affectionately refer to it as ‘S&J’.
Although they may see it as a hilarious
acronym, ‘Stop and Jot’ in fact enables me
to perfectly phrase questions to which
they scribe answers. This means that they
now write answers that were once spoken
aloud, familiarising them with the idea of
‘writing to think’ and hopefully imbuing them
with the confidence they need in writing
for GCSEs. Furthermore, the ‘Stop and
Jot’ technique enables me to quickly check
for understanding as I stroll through my
classroom, meaning that no child is left behind
(or complacent) as we unpick texts. Finally,
the ‘Stop and Jot’ is in my opinion particularly
suited to boys as it provides the illusion of
pace in lessons. Whereas once we would
linger on long whole class discussions with
only a select few participants, now reading
is broken up by ‘Stop and Jots’ that require
independence and universal engagement. This
is a tightly structured, quickly paced activity
that shifts the cognitive load onto my pupils.
Although they have yet to sit their exams
this term, the ‘Stop and Jot’ intervention lifted
from briefings is quickly having an impact
in my classroom as the pupils become less
intimidated by the notion of putting pen to
paper. Over the course of the year, I have
learnt much about ways to scaffold writing for
pupil confidence, especially for the confidence
of boys. Perhaps now my pupils shall feel less
affinity with Hemingway’s famed bloodied
typewriter.

Cooking up skills
for life
Emily Hammond – Teacher of Catering

When I was nineteen I left home and
journeyed two hundred and ninety four
miles to start my new life at university. My
mum sent me with a book of handwritten
recipes, but as hard as I tried to prepare the
sort of home-cooked meals I was used to, I
experienced failure after failure and ended up
rotating the two meals I could cook: beans on
toast and pasta with pesto. Thankfully I didn’t
give up on learning to cook and after many
dubious meals I became competent in the
kitchen; my love for food and flavours grew
and it became a huge part of my life.
I want the young people at Ark Globe
Academy to be better set up for university
than I was and to have every chance of
succeeding when they are away from home.
Being able to feed oneself is a basic life skill,
but one which so many people lack. It’s been
a pleasure working with the Year 11 catering
class this year; seeing their practical skills and
confidence improve in the kitchen has been
both exciting and rewarding. Although they
may not always believe it, I have no doubt
that when their time comes to leave home
and look after themselves they will be well set
up to cook fresh, exciting and healthy meals
for themselves.
It’s so difficult to make healthy choices
relevant for teenagers; most of the health
risks involved are years down the line and a
healthy lifestyle doesn’t seem much fun when
faced with a Snickers and bottle of Coke. It
is still vital to teach them the principles of a
healthy diet because by doing this they can
choose how to eat for themselves; if they
choose to rely on ready meals and takeaways
that is their choice but at least they have the
option of cooking for themselves should they
want to fuel their body nutritiously.
Lots of people think they can’t cook or
that it has to be an absolute – you either
can cook or you can’t – but I think everyone
can cook, it just takes practice. If I’d given
up after I made a dreadful dish of soggy,
orange flavoured, bread crumbed chicken,
or after pouring molten fruit compote onto
a cheesecake (causing the whole thing to
dissolve and disperse over the kitchen table
in seconds), I wouldn’t be at Ark Globe
Academy teaching teenagers the joys of
creating culinary masterpieces in the kitchen.
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Why did I decide to become a teacher?
Maureen Malcolm – Teacher of History
This is a question that is asked periodically
throughout our careers by students who
constantly want to get us and the class off
task. Or even by our friends and distant family
members who usually continue by adding;
“I could never do that…but you get long
holidays, so that’s a bonus”. Some of us may
deliver the usual standard and rehearsed
answers which involve expressions such
as ‘putting something back’, ‘changing lives’,
‘making a difference’ or similar phrases, all
very true and commendable. However, in
reality we all have our own deep rooted
personal reasons for deciding to become a
teacher. The important thing is that we enjoy
what we do and that we are committed
to doing the best that we can, which will
ultimately lead to well qualified, happy, well
rounded individuals when they leave us…or
at least that’s the hope!
Over the years (I’ve been at Ark Globe
Academy since 1999 when it was Geoffrey
Chaucer), I have experienced the most joyous
of occasions, as well as sad and heart breaking
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If you are keen on contributing
to this newsletter or would like
to discuss anything surrounding
teaching and learning, please do
come and visit the team who can
be found in the Teaching and
Learning Base in MF29.

moments. I have smiled, laughed and cried
(even cried with laughter) at the things the
students have both said and done. With every
day comes a new challenge, a new mountain
to climb and a ‘not so new’ innovative idea or
teaching strategy. Like some of the shoes in
my closet, strategies and innovations all come
back into fashion over time!
However, what has changed more
recently has been the thirst for knowledge
that our students display on a daily basis.
The importance of doing well and the desire
to go to university has become the norm
not the exception. This has increased year
on year, as students see and hear of their
peers moving to various areas across the
country and beyond to study and pursue
their dreams. They feel inspired and more
than just hopeful that they too will have the
opportunity and the right to sit alongside
others from totally different backgrounds
to together change the world and influence
it. I believe that at Ark Globe Academy, we
nurture and cultivate this in everything we do,

to the point where we do not even realise
we are doing it. At every parent meeting,
whether it is called for a positive or negative
reason, it is always underpinned by the aim
of preparing students for further study and
university. We continue to relentlessly show
that we are committed to giving our students
the chance to achieve this.
So, why did I decide to become a
teacher?
You may ask. Well, it was not for the day a
rather large, tall bearded man with a big afro
bellowed across the aisle in a very crowded
Sainsbury’s on a Saturday morning, “Miss, Miss
it’s me, I was in your class, you’re my teacher,”
or for the never ending marking and planning.
However, I am going to answer by saying;
“Teachers know why. They just know.
Even if they didn’t know, they would know. If
you don’t teach you might not get this, but
teachers will, because they know.”

Teaching Tip of the Term
Minimising transaction costs through non-verbal gestures
Non-verbal gestures are a great way to minimise transaction costs and keep the pace of
your lessons high. This term, we’ve had CPD that’s shown non-verbal gestures for a range of
purposes: full sentence responses, S.L.A.N.T and checking for understanding. Using a range
of these might leave you looking like you’re conducting an orchestra, but will also keep your
lessons flowing smoothly.

For enquiries contact Narayan Deb; n.deb@globeacademy.org
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